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PREFACE
In the United States as well as other parts of the

world there is today a growing demand by those who support

both public and private schools for better management of the

mo~ >y being spent to cducate their children. This pressure

i3 being felt in American schools abroad and is characterized
by two major elements, an increasing scepticism about the
effectiveness of modern day schools and a decpening concern
about the rising costs of education in a period of rapid in-
flation. Under these conditions parents and other contributors
have become more insistent in their demands to know how their
money i's being spent and the results of such expenditures,
These have formed the basis of what is more commonly referred
to as the "accountability movement."

Simply stated, accountability is an effort to determine
the degree to which a given program meets the needs or goals
for which it was designed, and at what cost. Although the
nced to examine some educational programs for such factors
is great, it soon became apparent that the basic concept of
accountability as it has been used in business and industry -
that is, you are given a task to do, the resources to do it,
and then evaluated to see how well you did it - does not
lend itself well to a system for educating human beings.
First of all, it is rare to find a school with sufficient
resources to accomplish all the objectives which have been
assigned to or assumed by it. Second, one cannnt be held
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accountable for the behavior of others over which one does

not have complete cor irol. The iatter point is particularly
signifi-ant in most schools where the primary aim is to help
students brcome increasingly capable of making wise decisions
for themselves.

Nevertheless, members of any profession can eertainly
be held accountable for their own behavior, and it is within
this framework that the procedures and practices in this
monograph are presented. In short, those who use and support
our educational institutions can and should hold educators
accountable for providing them with the best program possible
from the resources that are available.

As most people see it a good accountability model is
also a good management model, and wise management in schools
today is among their highest priorities. This fact was stated
in an interesting way by the Michigan State Chamber of Commerce
in a recent document on accountability when they said "Account-
ability in education does not mean that we expect an educator
to work harder, but we do expect him to work smarter." Under
such circumstances most educators in recent years have devotced
a great of time to analyzing the necds of students, th~ goals
and objectives of their programs, the delivery systems they
use, their evatuation procedures, and their methods of re-
porting the outcomes of programs to parents and the public
in general, all basic ¢lements in a typical accountability

modet .,
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This being so, where does one begin? Most have found
it helpful to start by asking the question, "Accountable to
whom?" for it is the answer to this question that determines .
the means by which one can accurately evaluate the outcomes.
Human nceds vary, and it is impossible to determine for what
it is that schools should be held responsible until they knbw
to whom it is that they are primarily accountable, Having
reached agreement on the target population, the way is then
open for selecting relevant objectives for a program and
assigning valid priorities among them. Without either, an
accurate evaluation is not possible,

Few school systems would deny that children are the
focus ‘of their efforts. Thus, it follows that the success
of programs in these schools should be judged on the basis

of student outcomes. When this is so it is obvious that

the school system should try to be accountable to students,
i.e., should try to meet the needs of students. In deter-
mining how well this is being done, the students themselves
should be actively involved, and the follow-up program is

a popular means by which this can be achieved.

Good follow-up studies provide valuable information from
students for designing and evaluating the school's programs
and services, but they require careful planning and wise
management. Poorly planned studies demand a price too high

in dollars, time and energy. This may be the main reason so

few are attempted.
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With this in mind the authors, in conjunction with
their respective schools and the Office of Overseas Schools,
set out to design and field test a follow-up system which
would cont tnuously provide information about students ne-
cessary tn planeing and cevaluating school programs, activi-
Lies and services. A special effort was made to develop a
system which was inexpensive both in dollars and staff time.

Our experiences are presented here for your consideration.

o
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PART 1
EVALUATION AND ACCOUNTABILITY

James W. Coscar
Michigan State University

Introduction

Are our Overseas American Schools getting better or
worse? Are they more productive some years than others?
Are they stronger in some aspects than in others? How
well do we know the answers to these questions?

The accountability movement in Education has recently
sharpened the interest of elementary and secondary school
educators in evaluating the degree to which the schools in
which they work are effective in carrying out their various
functions. Resulting pressure from all sides for better
management practices in schools has increased the demand
for sound evaluation studies that provide objective data
useful in making more valid decisions regarding the quality,
quantity, and kind of educational programs most appropriate
for a given school or school district.

Why Evaluate

Therce are several reasons why, at a given point in
time, the decision might be made to evaluate an educational
program, not the least of which would be to determine the
degree to which it is meeting the needs of the pupils it

serves. The primary aim, of course, is usually to make

improvements in the program. In addition to these more

1
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2
compelling reasons there are often valuable side benefits
to an evaluation study which make it even more worthwhile
to undertake. As examples, it is an excellent means of :

1. involving parents, teachers, and administrators
directly in certain activities of the school
program, e.g., an accreditation study,

2. helping students understand what services and
curricular offerings are available to them,

3. gaining support for the extension and improvement
of programs in those arcas where they are weak or
nearly non-existent,

4. providing needed publicity within the community
for programs which are unusually effective, and

5. focusing {n-service training programs for teachers,
counselors, and administrators, upon the unique
needs of both individual pupils and the student
bady as a whole.

When to Evaluate

Evaluation is best when it is a continuous process.
This is because it is difficult to discern progress or
deterioration without a fram; of reference in which one
can accurately assess trends as well as current status. 1t
should also be pointed out that the breadth of a typ!cal
overseas school program is such that it would require an
unusually large investment of time, energy, and material

resources within a single budgetary year in order to make

ERIC 14
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a complete analysis of all offeriugs at the same time. A

+ arly expenditure of this magnitude is both unwise and im-
practical. Thus, dividing a broader and more expensive
study into smaller segments which can be carried out in a
continuous year by year program is not only more effective
but also more economical in both the time and resources

which are necessary, providing it is well planned and co-

ordinated.

1t is also true that greater returns can be expected
from the side benefits meutioned earlier when there is a
continuous examination of varying aspects of the program
constantly in progress rather than a massive evaluation
carried out once every five or ten years. Focusing upon
only one part of the program at a time makes it more com-
prehensible to those who are expected to use the results,
and censequently makes it easier to gain their interest and
support.

What to Evaluate

The underlying basis for any school evaluation should
be the behavior of the pupils for whom its programs were
designed. Obviously, the behavior expected must be succint-
ly described in terms which can be easily measured. Usually
this description, if it is available at all, is found in the
proclaimed aims and objectives for that segment of the
school program to be included in the study. From student
behaviors, inferences can be drawn about the effectiveness

H
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of the educational offerings presumed to have facilitated
their developmeunt,

However, valid inferences regarding the "cause and
effect" velationship between student “ehavior and an educa-
tional program are not always easy to make, (Problems re-
iated to this will be discussed in a later section,) As a
consequence, most evaluation studies have been only quan-
titative descriptions of programs and services available
to students along with the admin.strative structure under
which they operate, e.g., college preparation program, o-
cational program, guidance program, athletic program,

Other approaches to evaluation described later in more
detail (Pages 5-7) attempt to gather data which provide a
more precise analysis of the results which can be attributed
to a specific program and its various parts. Each has its
own strung points, and all have certain limitations,

wWhichever type of study is attempted, it is important
that consideration first be given to the dev:lopment of a
long range plan for continuous evaluation which clearly es-
tablishes the order in which specific segments of the school
program will be selected for evaluation and how much emphasig
will be placed upon each part of the study. By this means,

the questions of what to evaluate and when to evaluate can

Y
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5
be meaningfully related while, at the same time, the depth
of the study for cach aspect of the program can be regulated.

Conmon Approaches to Lvaluation

Since pupils do not live in an environment which is
sufficiently controlied for sophisticated research purposes,
it 15 always difficult to attribute any changes in their be-
haviors to a single broad factor such as school attendance,
Jand even wmore difficult to rerate them to either curricular,
extra-curricular, or guidance activities alone, However,
fog£z‘1cll; ds that most school activities have the potential
for changing pupil behavior, and common sense helps us deter-
mne which kinds of data we can accept as evidence that the
behavior changes we see are related to participation in a
particultar school program.

For instance, with an effective guidance program oper-
ating in a high school, we would expect to see a reduction
in the number of: (1) cultural conflicts, (2) failing grades,
(3) course change.s, (4) discipline cases, and (5) problewms
which students say they have. On the other hand, we would
also expect Lo see an increase in the number of students
who: (1) are able to state a career choice, (2) voluntarily
use guidance and counseling services, (3) are able to find

meaningful work experiences, (4) are satisfied with their

eurollment in «ollege and other educational programs following

graduation, and (5) are referred for special assistance by
o )

EMC their teachers. ;’ .
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Three different approaches to the evaluation of edu-
cational programs have been regularly employed in the past.
One approach is simply that of surveying the present status
of a program being offered and the staff which offers it.
In short, it is a comprehensive description of a program as
it currently exists.

Anotuer common approach is a modification of the one
described above. 1in this case, two or more surveys are
made at predetermined intervals in order to determine what
changes, if any, occur in either the program or the pupils
during a specified period of time. This method attempts to
describe those changes which take place when the program is
meeting its objectives,

The third is the most difficult and, therefore, less
often used approach, It goes beyond a simple description
of what currently exists or what changes have taken place
by introducing the element of quality, i.e., determining
what value can be attached to the changes which are observed.
The question, "What effect does the program have?" asked in
the second approach now becomes, "How effective is the pro-
gram in accomplighing its aims?" The latter question lends
itself more readily to experimental designs and probably
comes closer to evaluation in the truest sense .¢ the word.

Very often this method of evaluating school programs is
avoided because of the difficulty one usually encounters in

finding universally accepted criteria aga’ ‘st which to make

O s )
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judgment s, e.s, . chanves whidh are acceptable to one parent
are rejedted by another, standards which seem reasonable to
one teacher are not seen 1n the same way by others. which-
ever approach 1s used, the general procedures to be followed
are very much the same and must be clearly specified in the
planning phase as 1n the manner described on pages l4 through

16.

who Should Be lnvolved?

In addition to determining the best approach to use, it
is also important for one to consider, “Who should be in-
volved in making the study?” Should it include only members
of the faculty in what is typically thought of as a "self-
study?” Should students and parents be involved? Should
use be made of consultants from outside the school system?

the extent to which any of these people are involved as
part of the evaluation team will vary with the purpose for
which the study is being made, the areas to be examined, the
resources that are available, and their willingness to serve.
In soue cases, a representative sample of all who are influ-
enced by the program should be included.

A related question which must also be answered is, 'How
should different members of the study team be involved?" For
instance, outside consultants might be asked to either (1) do
the study, (2) organize local participants and supervise them
in a "self-study", or (3) act as a resource person when inter-

preting the findings. Teachers and parents might be asked to

[
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8
simply collect informatiou about the program or they might
be invited to serve as evaluators and generators of new
fdeas for improviug the program as well. Such a wide range
of possibilities exist for including an assortment of people
that an overall plan describing the manner in which consul-
tants, resource people, and staff will be utilized must be
developed before the study begins.

Logic says that a prominant role in the evaluation of
educational programs should go to those for whom the pro-
grams exist - the students themselves. Pupils who have been
through a program are in a unique position to offer both
valuable objective information and interpretations of its
meaning, whether they have graduated, transferred, dropped
out, or are still enrolled in the school. Information of
this nature from students and former students is gathered
by means of a follow-up study. Although there are many
problems associated with conducting follow-up studies, they
can, in most cases, be quite easily overcome with good man-
agyement practices. The result is a wealth of useful infor-
mation for modifying the instructional, administrative, and

guidance practices of the school.

ERIC o
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PART I1
THE FOLLOW-UP PROGRAM

James W. Costar
Michigan State University

Steps in Conducting a Follow-up Study

Just as in the United States, the prime objective of
any overseas Amer:can school is to help each pupil rise to
the highest level of his potential as a human being without
destroying the uniqueness of his or her own personality. To
accomplish this is an enormous task which requires that edu-
cational programs be tailor-made to meet the unique needs
and characteristics of each child.

The follow-up program is designed to provide teachers,
counselors, and administrators with up-to-date information
about the characteristics and needs of students, both present
and past, useful in evaluating the effectiveness of the cur-
ricular offerings, instructional techniques, ard guidance
services available to pupils who are currently enrolled. Such
information regarding students' impressions of the adequacy
of their educational experieunces is gathered from graduates,
dropouts, transfers, and those who are currently enrolled in
order to adapt various aspects of the school program to the
unique and everchanging needs of the student body. 1In short,
accountability stresses that s:hools desiring to measure the
degree to which they have been successful in meeting their

ob *rves must study their product -- former students.

Aruitoxt provided by Eic:
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A major giestion which s always asked when the concept
of accountability 1s applied to an cducational setting is:
"Accountable to whom!" lo those who support the school fi-
nancially! Tto the parents of the students? To the students
themselves? 1o most cases the answer is - in some degree -
"o all”, and few would arguc that pupils should receive the
teast consideration,

To conduct a follow-ap study in an overseas school pre-
sents some diffreulties not found to the same degree in schools
located in the United States. This is particularly true in
studies of those who have graduated or transferred to schools
in other countries. It ts often heard said that former stu-
dents of overseas schools have no permanent address, they
just carnot be found, or they have no loyalty to the school
aud, conscquently, do not cooperate in evaluation activities,
Unfortunately it is also truc that follow-up studies of those
who are promoted to another grade level or to another building
within a school system are seldom conducted though they are
e mote difficalt to administer 1n an overseas school setting
than anywhere else, and the data are just as valuable,

Because of the seeming obstacles, overseas educators

-
are inclined to overlook this important aspect of evaluating
their programs in order to concentrate on an activity often
Lless productive but more casily administered. Many beliefs
about the difficulties in carrying out follow-up studies

in overseas schools are unfounded, and where there are com-

3




11
plicating factors they are often quite casily overcome with
wise plauning and skilled management. The most important

preparation task is to develop a good attitude toward the

study on the part of students, i.e., willingness to parti-

cipate. The follow-up system described in a later section
of this pamphlet has been designed and tested with that as
its major objective.

Some General Considerations

WHEN
The point was made earlier that a follow-up prograr

should be continuous in its design. There are two main

reasons for this. First, it provides a larg - bank of long-
ftudinal data from which more valid conclusions can be drawn.
And second, many of the various administrative steps either
do not need to be repeated or are less expensive in time and
effort when studies are conducted on a yearly basis. The
latter point will be described in considerable detail later
on in this chapter.

Many schools maintain contact with all their graduates
during the first five years after they leave school although
survey questionnaires are usually sent to them only during
the first, third, and fifth years. Unfortunately, this pro-

cedure is less often followed with transfers and almost never

with dropouts.
Since the cost of such an extensive program is often

prohibitive. some schools only follow one class during the

ERIC R
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the five year period, and at the end of that time, select

a new class. lhis practice provides three follow-up studies
of a given class at points in time after their gradvation
when their perceptions of the adequacy of their high school
trainiug may be quite different, i.e., the first year they
are in a position to evaluate their preparation for entry
into college or the job market, the third year their suc-
cess in college or on the job, and the fifth year their
ability to complete or obtain a promotion.

Thus, the "when" of a specific follow-up study actuatly
depends upon the objective one is trying to reach. {{ferent
time periods after leaving school provide different kinds of
information. When studies are carried out after ten years
or more it is presumed that the former student will be in
the best position to sense the degree to which his or her
elementary and secondary education were helpful in ""preparing
for life". 1Information of this type is most often gathered
in an informal way such as at homecoming celebrations or class
reunions.

BY WHOM

Initial impetus for engaging in follow-up activities
must usually come from the building administrator. Where
there is a trained counselor he is often the person desig-
nated to coordinate the program and to provide assistance
to the parents, school board, and staff when using the results.

An excellent first step is to form a faculty advisory
<3
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comnittee consisting of members representing all grade levels
and subject areas This committee should gerve as a "sounding
board" for ideas related to devclopiqg the questionnaire, con-
tacting former students, interpreting the results, and re-
porting the findings., Where follow-up studies are an annual
affair rotating membership on the committee is effective,

Both students currently enrolled and alumni are helpful
tn conducting follow-up studies. Active participation by stu-
dents before they leave school is a significant factor in the
development of the cooperative attitude' described earlier as
so essential. Alumni are not only useful in locating former
students, they are also the most effective source of support
for the program.

Whether alumni, parents, or interested members of the
community, the follow-up program is an excellent place to uti-
lize community volunteers as substitutes for the regular pro-
fessional staff. In fact, once the program has been designed
and develtoped by professionals, it is casy to train an aide
to coordinate all aspects of Fhe program short of interpreting
and using the findings, The nature of the follow-up program

and ats significance to the total school program lend a greater

feeling of importance and enjoyment to the work of a volunleer

in this area than do many other school activities in which they

might otherwise find themselves engaged.

<3
Q Y
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HOW

Most follow-up studres 1n the past have been so poorly

done that little mmportance coubd be attahied to the results,
and because ot poor plannine, the amount of work was so great
that there waw little tncentuve (v repeat the expericence for
at least five yearw, However, this nved not be. Well planned
programs of the type described an Part (11 of this pamphlet
not only reduce the work aml wost to a reasonable level, but
also increase the vatue of the findings through the use of
better questions and by obtamming 4 higher prrcentage of
returns. Because of the complexity of the task, a flow chart
such as the one on pages 34 and 35 is essential.

Once the vasic steps have been agreed upon yearly modi-
fications can be easily made, The following are the major
activities (acluded in a management model for follow-up studies
of graduates the first year after leaving school. They are
listed here in the order in which they normally occur during

both the preparation and implementation years along with

approximate dJates which can be readily changed {xow year to
year and school tec school.

Preparation Year

STEP DATE ACTIVITY

1 Nov, 15 Assign dates and staff responsible
for each activity in the two-year
sequence of a follow-up study,.

2 Yov, 21 Meet with teachers of subject areas
to establish priorities and objectives

“y
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and to develop questions covering
those areas included in the study.

Meet with administrators to es-
tablish objectives and develop
questions to be asked in their area.

Mzet with counselors and other

pupil personnel workers to develop
objectives and questions to be asked
in their area.

Devise the questionnaire and
covering letter.

Duplicate first draft of question-
naire.

Meet with both the junior and
senior classes to explain the for-
mat of the follow-up study, review
the letter they will receive, and
go over all questions in the sur-
vey instrument.

Administer the questionnaire to a
small sample of seniors and assign
each senior a "buddy" from the junior
class who will assume the responsi-
bility for knowing where the senior
can be reached during the following
year when the study will be carried
out.

.Revise and duplicate the final drafvc
of the questionnaire.

Meet with the senior class to go
over revisions which have been made
in the questionnaire and to get firm
mailing addresses for the following
year.

Implementation Year

ACTIVITY

Prepare Christmas letter which will
be used to up-date addresses later
in the school year.

ERI
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12

13

14

15

16

17

18

19

20

21

22

23

24

it at first appears.

to overcome.

Nov. 18
Pec. 7
Jan, 15
Feb. 1
Feb. 15
Mar. 1
Mar. 15
Apr. 1
Apr. 15
May 7
May 15
June 1
June 2

Up-date ma:ling addresses of grad-
uvates, trausfers, and dropouts.

Marl Christmas letter.

Revise mailing address list from
responses to the Christmas letter.

Prepare and mail questionnaires.

Tabulate data from returns and up-
date the list of mailing addresses
for the third time.

Develop follow-up letter for those
who did not respond.

Send out follow-up letter.

Make preliminary analysis of data,
prepare rough draft of report, and
send second follow-up letter, if
necessary.

Type and duplicate final draft of
report.

Submit report to professional staff
for reactions and suggestions.

Submit report to present senior
class for interpretations, sugges-
tions, and experience with how the
data is analyzed and used.

Sumparize and evaluate staff and
student reactions for use with
future follow-up studies.

Submit final report to superinten-
dent or principal for distribution.

Developing and Mailing the Questionnaire

Making a good questionnaire may be more difficult than

formation we want?

ERIC
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Will essay questions bring back the kind of in-

Or will the objective type be better?
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Will checklists assist or restrict the thinking of the res-

pondent”

a good response? Of the .nany formats which hav. been used,

How long can the questionnaire be and still elicit

which form should this one take? (See examples, pages 57-74.)

Few will deny that the questionnaire should be as short
as possible and still collect enough data to make the study
worthwhile. Even a postcard on which there are only two or
three questions is better than nothing. (See pages 57 and
58.) However, a postcard in the mail is often overlooked by
the recipient as unimportant '"junk" mail or discarded. This

is especially ‘true when the questionnaire is received by the

students' parents who must make some judgment regarding which

letters are worth forwarding,

A questionnaire two pages in length on paper 8% x 11

inches is about the maximum size one can expect a former sgtu-

dent to fill cut without becoming resistant the moment he

opens the letter. It is nven better if the questions ave

printed on both sides of one sheet. Long questionnaires por-

tend trouble from the beginning; and as mentioned earlier,
they are not necessary when follow-up studies are conducted
on a regular yearly basis.

The type of question depends upon the circumstances,

particularly the nature of the response which is desired.

Most studies include a combination of both qu- .tions to which

a response can be quickly made by making a check mark in a

space which is provided and those‘SQiFh are open-ended, pro-
O
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viding the respondent with an opportunity to express his or
her feelings as well as facts. Small print which is difficult
to read and spaces too small for written responses also re-
duce the number of returns.

The kinds of things one might ask depend upon the pur-
pose of the study and the peculiar interests of the staff.
Certainly questions need not be restricted to an evaluation
of the curricular offerings. Follow-up studies are a useful
means of (ollecting student opinions regarding the broad aims
of the school, administrative structure, facilities, student
services, :ind student activities as wcll, Pages 29-32 of
this document countain a list of typical questions which are
asked in five broad areas.

Othier valuable sources of information for developing
questions are the puidelines for self-studies and evaluation
activities used by different accrediting associations. Most
accrediting procedures include an analysis of the opinions
of former students; and such data, when available from recent
studies, is invaluable at the time the school's status is
under review.

The expense of mailing the questionnaire from an over-

seas school can be considerable. This is especially true
bec.use the percentage of returns will increase considerably
if a self-addressed return envelope is also included for

ecasy return of the completed questionnaire. Some prefer to
print the questionnaire in such a way that both the student's

ERIC

NP



19
address and the return address can be placed on the back along
with the necessary postage. After answering all the items,
the respondent need only refold the questionnaire with the
return address showing, staple, and mail. (For an example,
see pages 59 and 60.)

It is even more expensive if the necessary amount of
postage is placed on the return envelope as is often done in
studies within the United States. Because most students who
graduate or transfer from overseas American schools eventually
leave the country, this is not likely to be a common practice.
To do so would be quite difficult and the small increase in
the number of questionnaires returned is seldom worth the effort.

The expense factor adds importance to the prior prepara-
tion of the students which must take place in order to obtain
the maximum return on the first mailing. Even then it is
usually necessary to send out a reminder or second appeal for
responses. For the same reasons mentioned in regard to the
first mailing, another questionnaire should be included in
the second mailing.

This raises the question as to whether the questionnaire
should be coded in some way so that those who fail to return
their questionnaires can be identified for the second mailing,
A comnon procedure is to simply number each person on the
mailing list and then *to place a corrcsponding number on each
questionnaire or return envelope. It then becomes an easy
clericai task to match the numbers at a later date and to

Q
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identify those people who failed to respond.  Yithout such
Tdentification the only alternative 1s to send a second
questionnaire to evervone va the original mailing list.

There is no clear solution to this problem. Whichever
procedure is adopted usually depends upon local circumstances.
The answer may rest with the amount of prior planning and
preparation which took place. When the questionnaire is sent
to a former student in a surprise fashion every effort must
be taken to protect his ident:1ty in order to increase the
tikelihood that he will respond. Under these circumstances
a complete second mailing is almost essential, (See page 66.)

Where prior discussions with former students regarding
the means by which the i1dentity of individuals will forever
be protected. concern is reduced; and apprehension regarding
the identity of respondents is not a significant factor in-
fluencing the number of returns. However, when coded ques~

tionnaires are used, it is absolutely essential for both legal

and ethical reasons that the respondents be fully aware of
this procedure in advance, Disguised letters on the ques-
tionnaire or a number secretly placed under the stamp on the
envelope are easily found and can lead to disaster,

The covering letters to former students in the study
should be friendly, informal, and attractive. For many this
will be the first and only contact they have had with the

school since leaving. The letters themselves often bring

greetings for certain staff members, requests for help, or

\
- ERIC
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unsolicited comments, both positive and negative. Such
letters should not go unanswered Future studies, as well
as the general image of the school, are at stake.

Preparing the Report

Disseminating the resuits is often the weakest part of
the follow-up program. Failure to effectively package and
distribute the findings can be a crucial factor contributing
to the failure of the study to attain its goals. A dollar
saved at this point may really not be a saving at all when
the truth of the matter is that items about students are
not only an essential part of an evaluation study, but are
also one of the most popular types of public relations in-
formation.

The primary objective of this phase of the follow-up
program should be to prepare an interesting, as well as
accurate, summary of the findings for dis*ribution both with=~
in the school and the community. Such a report need not be
long but should include the purpose of the study, specific
objectives, a brief description of procedures which were
followed, tables or graphs showing the results, conclusions,
and recommendations. An even shorter version composed of
results, conclusions, and recommendations might be preparad
for mailing to former students who participated in the study
since they are already familiar with its purpose and proce-

dures. (lncluding a copy of vour list of mailing addresses

O M 4
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also a good wav to Lelp maintasn completeness of the list

for future studies by making 1t easrer for graduates to
keep in contact with each other.)

Within the community there are many organizations and
groups anxious to recerve this kind of information. f{ocal
newspapers and radio and television stations are usually

willing to devote space and time to a discussion of the

findings and the implications of the study. With their help

it is possible to reach a much larger audience. Students,
too, can be helpful, especially with oral presentations be-~
fore parent and civic groups,

Overcoming the Difficulties

Most of the things one usually hears about that are
said to make follow-up studies in overseas schools near ly
impossible to conduct are the same ones we hear in schools
at home. In most cases, they are more imaginary than real,
stemming from the experiences of those who attempt to con-
duct a study only once every five or ten years with little
or no preparation between. Under such circumstances there
is no doubt that the staff becomes skeptical of the results,
up-to-date addresses are difficult or impossible to find,
students are neither interested nor cooperative, the results
are seldom used, and the expenses are inordinately high.
Experience with a study of this type discourages us from

attempting another,

Thus, it is not surprising that only a few of the more
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enterprising and energetic schools make a serious effort

to keep in continuous touch with their former students.
Below are some of the typical handicaps one can expect to
encounter. ‘There are also suggestions for things to try

in order to overcome them with a minimum expenditure of time
and resources, keeping in mind that sound advance planning

is probably the single most facilitating factor.

HANDICAPPING HELPFUL

FACTORS SUGGESTTONS

1. Little support Orient teachers and administra-
from teachers and tors to their need, in order
other staff members to create the best learning

environment for every pupil,
for data concerning the abili-
ties, needs, interests, and
goals of the types of students
who are likely to attend their
classes.

Create an advisory committee
representing the entire staff
as the first step in estab-
lishing the follow-up program
to insure that the goals of
the program are those endorsed
by the staff.

Provide the maximum number of
opportunities possible for
active participation by all
staff members who are inter-
ested and willing.

Communicate the findings of the
study to the staff as soon as
possible, and arrange for suf-
ficient time to discuss their
significance for revisions of
the instructional programs and
special services for students.

Assure the staff that a strong
effort will be made to gain

]
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2. Lack of addresses
of former students
to be contacted

3. tLack of time to
conduct the survey
and tabulate the
results

ERIC
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Board and financial support
for the improvements which
are indicated.

Inform students before they
leave school regarding the
procedures that will be used
to keep in touch with them
over the years to come.

Create a "buddy system' be-
tween each member of the junior
and a member of the senior
classes in order to provide

a better communication link
between the school and those
who graduate, dropout, or
transfer.

Establish a permanent system

of correspondance, such as
birthday or Christmas greetings,
with each student at the time
he leaves school for any reason,
(See pages 67 and 68.)

Assign the responsibility for
maintaining a list of perma-
nent up-to-date mailing ad-
dresses to a specific member
of the staff or volunteer aide
who senses the importance of
its completeness and accuracy.

Train volunteer aides or para-
professionals to do all the
clerical tasks such as mailing
the questionnaires and tabu-
lating the returns.

Use aides to relieve teachers
from less important assign-

ments in order that they might
work on the follow-up program,

Make provisions for certain
classes to grovide stenographic
and tabulating assistance as
student projects during the
school day.

S
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for valid conclusiong

Lack of funds
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Assign portions of pre-school
and in-service training pro-
gramg for staff participation
in the follow-up program.

Orient students beforehand to
the follow-up program, its
purpose, structure, and im-
portance to the students who
are or will be enrolled in

your school, emphasizing the
important role each former stu-
dent has in insuring the valid-
ity of the findings.

Have exit interviews with all
transfer students and dropouts
to explain the importance of
their responses and the need
for obtaining any change in
their addresses.

Ask other former students in
the same college or community
to contact those nearby who
have failed to return their
questionnaires.

Use interviews instead of
mailed questionnaires with
uncooperative persons, espe-
cially those who were suspended
or dropped out of school.

Keep the questionnaire short,
easy to read, and easy to
return.

Explain how the respondent's
identity will be protected.

Limit the areas to be covered
during a given year to those
in which the information is
most urgently needed.

Contact only one type of school
leaver: graduate, transfer, or
dropout.

Where classes are large, use

)
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6. Little use made
of the findings

7. Lack of sufficient
knowledge regarding
follow-up techniques

ERIC
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scientific sampling techniques,
but only after explaining to
the students beforehand why

it is that some will be con-
tacted and others will not.

lnvolve the total staff in
reaching an agreement on the
priority the follow-up pro-
gram might have over other
worthwhile school expenditures.

Tnitiate in-service training
programs for improving staff
skill in bringing about both
personal and program changes
based upon research data.

Share the findings with out-
side consultants who will be
working with the staff during
the year.

Base requests for changes sub-
mitted to the School Board upon
both current and longitudinal
data gathered in the follow-up
program,

Increase parental understanding
and support through meetings

and conferences called for the
purpoge of sharing and analyzing
the findings of each study.

Exchange the findings with
other Overseas American Schools
which are conducting similar
studies.

Because little regarding follow-
up studies has been published
recently, most of the helpful
suggestions are in books and
articles which appeared some
time ago. Such as:

Baer, Max F. and Roeber, Ed-
ward C., Occupational Infor-
mation, Its Nature and Use,
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Chicago: Science Research
Associates, 1951, pp. 278-324.

Evaluation of Local Vocational
Education Programs, East Lan-
sing, Michigan: College of
Education, Michigan State Uni-
versity, March, 1968, pp. 32-49.

Hitchcock, W.L., The Follow-
up Service, Atlanta, Georgia:
State Department of Education,
1965.

Hollis, J. W., and Hollis,

L. U., Organizing for Effective
Guidance, Chicago: $cience
Research Associates, 1965,

pp. 392-396.

Ledvina, L. M., "A 100 Per Cent
Follow~up,'" The Personnel and
Guidance Journal, October,
1954, pp. 90-93.

Norris, W., Zeran, F., R., and
Hatch, R. N., The Information
Service in Guidance, Chicago:
Rand McNally & Co., 1966,

pp. 313-329.

Pucel, D. J., Nelson, H. F.,
and Wheeler, D. N., "Question-
naire Follow-up Returns as &
Function of Incentives and Res~
ponder Characteristics," The
Vocational Guidance Quarterly,
March, 1971, pp. 188-193.

Using the Results

Since the primary purpose of the follow-up program is
to collect information which will be helpful in making im-
provements in the various school programs and services, fail-
ure to make full use of the results is a valid reason for not

doing the study at all. In those cases where the objectives

ERIC G
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are not accomplished, 1t 1s more often because of dwindling
interest and fatigue than lack of resources. When long
periods of time are allowed to develop between the analysis
of the data and implementation of changes it is inevitable
that enthusiasm for the project should fade away.

Failure to act is often the result of unclear goals and
objectives. Objectives stated in behavioral terms at the be-
ginning make it easier to communicate what it is that needs
to be accomplished (goals) and what evidence is needed to
show that the goals have been attained. Objectives of this
kind might be stated either in terms of changes in the be-
havior of students or of the staff. 1In the latter case, it

was mentioned earlier that data should be collected which

will not only assist in the evaluation of what is being offered

but, also, the way it is being offered. Knowledge which can
assist in the modificaticn of instructional and management
techniques within a school is as readily obtainable as that
which can be used to make improvements in the curriculum,
This is to say, the follow-up study can help evaluate the
process as well as the product. The following are examples
of ways in which the follow-up program has been used to im-
prove the educational process.

1. Modernize and clarify program goals and objectives

2. Assign priorities for the distribution of both staff
and material resources

3. Define and re-define professional staff roles

A
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Define roles and training programs for volunteer
aides and paraprofessionals

5. Design more effective delivery systems for both
instruction and student services

6. Utilize community resources to a greater extent
than 1n the past

7. Recognize and incorporate into the management system
effective leauership among the staff

8. Improve public relations both inside and outside the
school system

Withiu the broad areas listed above, there are an untold
number of occasions when follow-up data about former students
will be helpful in making wise decisions concerning the in-
ternal operations of the school. The following are only a
few of the questions which this type of information can help

to answer.

PROGRAM AREA COMMON QUESTIONS
Improving Are our graduates prepared for
the college work?

Curriculum

Is there sufficient career develop-
ment emphasis in our courses?

Do we need to add courses? De-
lete courses?

Are our text books and materials
up~to-date?

I1s there an extra-curricular acti-
vity it the school suitable for
each chiid? Do they all partici-
pate?

Is the homework too demanding?

Should social adjustment receive
greater emphasis? Less?

ERIC e
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Stimulat:ng
Better leaching

Increasing the
Effectiveness of
Guidance Services

ERIC
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llow well do we individualize in-
struction?

Do our facilities enhance the
learning process’

is there a good learning atmo-
sphere within the school?

Are our teachers good social models
for their students?

1s there early recognition of po-
tential dropouts?

Do teachers recognize and take into
consideration individual differences
in the learning styles of pupils?

Are teaching materials plent;
and interesting?

Is there a choice of teaching styles
and classroom organization available
to students?

Are classroom aides being properly
used?

Is teacher morale sufficiently
high?

Are grading practices reasonable
to teachers and acceptable to stu-
dents?

How well do we know each student
as an individual?

1s the testing program measuring
the right things?

Do students have adequate assis-
tance with career planning?

Can a student obtain counseling
when he wants it?

Are students enrolling in the
colleges and post-secondary

Ao
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Improving the
Administration
of the School

Establishing Better
School-Community
Relations
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educational programs most suitable
for them?

Do teachers understand and carry
out their guidance responsibilities?

Are dropouts and non-collegebound
graduates receiving adequate help
in finding jobs?

Is printed information about occu-
pations and colleges plentiful and
readily available to students?

Are the philosophy and goals of the
school clear to both staff and stu-
dents?

Are students smoothly and efficiently
admitted to the school?

Do students transferring to other
schools encounter any unusual dif-
ficulties?

Are staff roles clearly defined and
monitored?

Are school costs excessively high?

How do s.udents view the discipline
code?

Is money for school activities and
materials being spent effectively?

What might be done to improve the
learning atmosphere of the school?

Are parents fully informed regarding
the effectiveness of all school pro-
grams and activities?

Does the School Board understand the
need for specific school improve-
ments?

Are channels of communication be-
tween the home and school clear to
parents and effective?

/.
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Shiould the school be working more
closely with local businesses and
industries?
How might the schcol have a more
meaningful relationship with host
nationals?

What is the best way to maintain
contact with former students?

It is important to remember that those who are expected
to use the results should have the major role to play in the
formulation of the questinns. Since there is only a limited
number of questions to which former students can be expected
to respond in a given study, it seems wise to concentrate the
first year on the staff members in the department or area with
the highest interest and enthusiasm, if not the greatest need.
After all, it is as important to know what the school is doing
well as it 1s to recognize areas of weakness, and to forcefully
explore by this means an area in which there is a great deal
of resistance and anxiety on the part of the staff may jeopar-
dize subsequent studi~s and everntually the entire follow-up

program.
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PART III
THE TEHRAN FOLLOW-UP PROGRAM

Glenn fosnot and Neil A. Thomas
Tehran American School

Background

Prior to 1973, the Tehran American School had never
gathered follow-up information about its former students
except on an informal basis. The program described here
was developed, with the assistance of a small grant from
the United States Department of State, Office of Overseas
Schools, to provide a continuing system for gathering such
data which would bz both relatively easy to administer in
an overseas American school and inexpensive in terms of money
and staff time. The project has now completed its first
phase which was limited, for purposes of a field trial of
the system design, to the graduates of the class of 1972.
Subsequent studies will include not only the graduates but
students who transfer to other schools in the United States
and abroad. The program management model also includes pro-
cedures for contacting former students three and five years
after graduation as well as the first year.

The basic ‘esign for a single follow-up study includes
activities over a two-year period. (See flow chart on pages
34 and 35.) The first year is thought of as the preparation
year and focuses primarily on developing positive staff and
student attitudes toward the program to insure maximum co-

operation in returning the questionnaires and utilizing the

A




1104 CHAKT POR FOLLOW-UP STUDY (FIRST YEAR)
‘ 1 2 3 4
MEET TEACHERS MEET MEET COUNSELORS
AS> 16N DATES TO OBTAIN DATA AUMINISTRATONS TO OBTAIN
FOK TO OBTAIN DATA DATA FOK
AND STAFE QUESTIONNAIKE | FOK QUESTIONRALKE
QUEST LONNA IRE )
NOVEMBER 15 NOVEMBEK 21 DECEMBER 1 DECEMBER 5
r 3 6 i 8
f DRVELOP DUPLICATE MEET JK. & SK. TRY REVISED
L QULSTIONNAIRE FIKST DRAFT CLASSES:  STUDY QUEST IOMNA IKE
1 AND COVERING OF OKIENTATION, ON JRS & SKS
LETTER QUEST LONNA LK. REVIEW LETTEK AND = ASSIGN BUDDILS
QUESTTONNALRE
b JANUARY 21 MAKCH 7 MAKCH 21 MAKCH 23
I 9 10 11
REVISE AND MEET SENIORS AND
DUPLICATE KEVIEW REVIS1ONS SECOND IREPARL
FINAL DRAFT OF OF QUESTIONNAIRE YEAR XMAS
QUES TIONNATKE AND GET MAILING  f—oof SEQUENCE »>- LETTER
ADDRESSES
MARCH 24 HAY 1 NOVEMBER 7
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FLOW C(HART

FOR FOLLOW-UP STUDY (SECOND YEAR)
12 13 14 15
UP-DATL SENIORS MAIL XMAS UP-DAiE HAIL
. . ADDRESSES FROM
MAILING ADDRESSES LETTER XMAS LETTERS QUESTIONNAIRLS
NOVEMBER 18 _DECEMBER 7 JANUARY 15 ] __Lﬂﬂﬁﬂ_]_
1- 1t 12 18 19
{ TABUIATE DATA DEVELOP SEND ANALYZE, DATA
| AND UF-DATF FOLLOW-UP FOLLOW-UP AND PREPARE
| ADDRFSSES LETTLR LETTER ROUGH DRAFT
i e s —e OF REPORT
|
' Pt SRUARY 15 MARCH ) _ MARCH 1S APRIL 1
, l 0 21 22 23
i TYPE AND SUBMIT REPORT SUBMIT REPORT SUMMARIZE AND
MPLICATE FINAL TO STAFF AND TO SENIORS AND EVALUATE STAFF
bRAFT OF KEPORT SFFR REACTIONS GET REACTIONS AND STUDENT
—1 REACT IONS
APRIT 15 MAY 7 MAY 15 JUNE L
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results.  Staff activities center primarily around the de-
velopment of the specific objectives of the study and design
of the questionnaire, During the second year, the implemen-
tation year, the questionnaire is sent, the results are
analyzed, and Qhe final report is prepared,

It is assumed th.t the follow-up program will continue
to evolve during the years ahead until a system has been
developed which is fully adapted to the unique character-
istics and resources of the Tehran American School. For
instance, plans are already being made to host an annual
Christmas party for the 30-40% of each graduating class who

-

return to ” :hran the following year during the holiday season.
It was found that this is an excellent way to build support
for the follow-up program, to locate those with whom the
school has lost contact, and to make last minute corrections

in mailing addresses.

Staff Involvement

The main impetus for the development of this follow-up
program at the Tehran American School came from the school
administration, especially the school superintendent and the
high school principal. After the initial efforts to obtain
necessary funds and to establish a cooperative relationship
with Michigan State University, the responsibility for coor-
dinating the management system was given to the Director of
Guidance,

Following the preliminary planning meetings attended by
O
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the counselors, administrators, and an outside consultant,
efforts were made to inmediately involve the teachers and
heads of departments, It was from this group that a list
of priorities was evolved which became the guidelines for
delimiting the areas to be included in the first study, for-
mulat ing questions which were to be asked, and setting dates
for the beginning of each phase., See the activities schedule
on the following pages. (For yearly studies see pages 53-6.)
Because of the desire of the staff to obtain firsthand
knowledye of the procedures employed, no volunteers or aides
were usced during this first study. School secretaries did
make the tabulations of responses to the questionnaires. In
the future, volunteer aides will be trained to perform all
the assignments in the management system except those which
require professional training, e.g., defining objectives,
establishing priorities, and interpreting the findings,

The Questionnaire and Mailing

The questionnaire used in the 1973 Tehran follow-up
study, shown on pages 43-45 is the result of numerous infor-
mal meetings with the faculty, two revisions of the basic
instrument stemming from meetings with both the senior class
and the faculty to discuss the items on the questionnaire,
and 4 subsequent pilot administration of the instrument with
a small sample of students, Now that it has been actually
employed in the first follow-up study of this type at the

schoo! further changes are expected to be made before it is

S
P
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Flow Chart For
Follow-up Activities Schedule

Class of 1972

Date to
Start

Date of Com-
pletion

2orson Re-
sponsible

Check when
dorie

Schioel Year - 1971-72

1 72 Avifan Dates and Staff November 15
) o 1971

2 72 Meet leachers te Obtain Data for Questionnaire | November 21
1971

3 72 Mect Administrators to Obtain Data for Ques- December 1
_tiomnaire 1971

4 72 Meet Counsclors to Obtain Pata for Questionnaird December S
S B 1971

5 72 Jevelop Questionnaire and Covering Letter January 21
— 1972
[ 72 Duplicate First Draft of Questionnaire March 7
1972
7 72 Meet Jr, & Sr. Classes: study Orientation; March 21
Review Letter, Questiomiaire 1972
8 72 {ry Reviged Questionnaire on Jrs & Srs ¥ .rch 23
Agsign Buddies 1972
9 72 Revise aud Duplicate Final Draft of Question- March 24
nafre 1972
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Flow Chart For
Follow-up Activities Schedule

Class of _ 1972

. Lase Date to Date of Com- |Person Re- Check when
Stage  [Liass Activiey Start pletion sponaible done
1) 72 Meet Seniors and Review Revisions of Question- | May 1
naire and Get Mailing Addresses 1972
School Year  1972-73
1! 72 Prepare Xmas Letter November 7
1972
12 72 Up=Date Graduates Matling Addresses November 18
1972
13 72 Matl Xmas Letter Decenmber 7
1972
4 72 Up-Date Addresses from Xmas Letters January 15
1973
15 72 Mail Questiounaires February 1
1973
16 72 Tabulate Data and Up-Date Addresses 3rd Time February 15
1973
17 72 Develop Follow-ip Letter March 1
1973
13 72 Send Follow Up Letter March 15
_ 1973
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Flow {hart tor
tolloweup Activitics Schedule

Class of 1972

b _—
Flheek when

H Dite to Sate of tom- | Person Re-
staye s o A8 }_lV‘_!\_ o start pletion sponsiblc | done
1 7! Lidvze 3t and Prepate Rough Oratt ot Keport | April i
1973
m 72 Ivpe and Duplicate Hinal Draft of Report April 15
1973
[SUPSUURN SRR W .- e e e e e —— R
a1 12 subuit Report to staff and Seck Reactiouns May 7
1973
22 72 jubmit Keport to Senfors and Get Reactfons May 15
1973
23 72 Suwpnarize aud Evaluate Staft and Student Juve 1
Reactions 1973
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used again. Some of the changes were those suggested by the
former students who participated in the study.

Siuce an estimated 85% of the graduates of the Tehran
American School were thought to go on to some form of addi-
tional schooling, the question of major concern to teachers
and administrators was: ''How well are they doing?" Thus,
most of the information sought through this first study in
the follow-up program centered around the college and post-
secondary school experiences of former students.

The questionnaire form was made simple in design and
short. Many of the questions that could have been asked were
not because it was felt that a long detailed questionnaire
would reduce the percentage of returns. This would either
cause a reduction in the validity which could be attached to
the findings or increase the costs of the study for a second
printing and mailing, Follow-up telephone interviews used
in stateside studies to increase the number of returns are
impractical in an overseas school.

Because of the good relationship which seemed to exist
between the faculty and students at the time of this study,
it was not felt that any special coding was necessary to pro-
tect the identity of the respondents. However, it is recog-
nized that some former student's may feel more free to state
their feelings in writing i1f all questionnaires are treated
with a high degrec of confidentiality, and a ferm of coding
may be cmployed in future studies. Of course, the names of

Y
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stadeats were a0t tacludad 1u any veports which were made
watlable to members of the staff and community, The entire
questionnaire wd the covering letter are found on pages
43 through 45,

Steps to develop an accurate list of permanent mailing

addresses wvere taken during the first year, preparation year,

of the program as shown in the sch of activities found
on pages 14-16 of the previous section. Students were en-
couraged before they left the school o send back any changes
in their addresses which occurred durr- 2 year. A '"buddy"
from the junior class was assigne Lo ke<p in touch with each
graduating senior, and an early Christmas letter, page 46,
was used the following year to make o last minute accuracy
test of the list shortly before the questionnaires were nailed,
Responses to the letter were so helpful that plans are being
made for next year to send a "keep in touch" letter earlier
in the fall followed by a Christmas card or letter in early
December,

Most of this work was handled by the secretary in tl.2
guidance office. Sixly percent of the questionnaires were
returned after the first mailing. Approximately five weeks
later a follow-up letter (Pay 47) was sent to everyone
sceking responses from those who did not respond to the
first request, Eight additional questionnaires solicited
by this means reaised the percentage of returns to 74%. A

second foilow-up letter (page 48) and questionnaire raised

ERIC o

Aruitoxt provided by Eic:




Box 2200

A PO, New York 09205
Phone 770-129 770130

American School

Tehran, lran

1 need st a few winutes of vour time. If ] can have that

1'11 be grateful for vour help

{'m enclosing a questionnaire that we are sending to all of
yvour classmates. You'll probablv recall that I showed this to vou
i vour Englash classes. discussed 1ts purpose and reviewed the gquestions
with you. Some of the questions may not applv, if that’s the case please
complete those that do and return them {n the stamped and addressed en-
velope to me. 1'm the only one wio will see your responses and since

vou know 1 don't tali, feel free to answer franklv,

Sincerelv,
Glenn Fosnot
P, Thanks to those of vou who wrote in response to our Lhristmas letter

We're alwave glad to hear from vau

Nt Lo g Ctave anra o a s Ao a4 A s i ST A0 Sew wh 0

S P PN T N L S

PAFullToxt Provided by ERIC




CEESTTORNNAL N

i Same

2. cdone \diress

3. rollege

“. Your eollege iddress

5. tollege Course or Major
(Please be <pecrfic - f,e,, 1f engineering, give ¢y, of enginineeriny

o, Total time <pent at 1.A.S tircle one = % 1 14 2 2% 3 3% 4 vrs.
more

7. Please list subjects vou are taking this vear in college or technical school,
wnd prades received in that subject for the last grading period. If you are
not or Lave not been enrolled 1n school since leaving T.A S, just write
“nene’ n the first column.

COURSE GRADE COURSE GRADE

% what were the reasons for selecting vour college or school’ (Please number
from 1 to 3 1n order of irportance, number 1 being the most important.)

Academic strength Physical facilities
Cimpus & buildings Recommended by friends
control (church, state, Location
private) Suggested by teachers e
Famlv tradition or counselor
Programs offered Parent's choice
Size Othe* (specify)

+ How would von evaluate vour preparation in the specific subject areas below
while at 7 A8,

{please name last txcellent Adequate Inadequate

wourse taken)
(CHECK ONE)
Art

taplish

Mathematics

Musge

LIRS
R

O
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tLast course taken) Lxcellent Adequate Inadequate

History

Science

Foresgn
Languages

Corments 1f 1nadequate, whv’

Are there specific courses or topics in anv of these areas which most other stu-
dents ir your college classes had but youdid not and for which you feel a need”

How could the Luidance Department have been more helpful to you while you
were {n High School’

In what way could T.A S. have better helped you make a chofice of a Univeristy
or rollege”

what are the one or two most positive {mpressions you have of T.A.S °

The most negative’

Do vou feel that T.A.S being located overseas was an advantage to you, with
respect to your college preparation’ . A disadvantage?

sugaest ary way in whiczh T.AL5. could ane lie vverseas expéeticice
ningful to students’

Jo vou have anv additional comments or suggestions not {ncluded above
which may be helpful for i1mproving T.A 8.°

ERI!
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qrars xee bk
.!;.J' sob -t:'f‘ Box 2200
bo .

" 1 3
Shepbidee |oadib panes B

American School L LTS TR APO New York 09205

- - osbied ﬁ‘ e
R T ]
Tehran, Iran P AR Phone 170-129 770-130

T

rectings tror all cour A traecds othougt t vou might like to
€Az 3 N J1ems o L teres from cour alma mater

veosarrte! sohoo! tate A hv s w ' jhout the sane number of stoe
ot e tr Wbk e evle] o van fos wodd ono doubt he our largest semor
Tass oy dare oo ave P9 stalents ow g the tunbhel seems 1o prow slowiy
f1 0 weew oral enrollrent ww stands at 1A% and we are burstime at the
AUIKIRLN ve o rave lerded a Narse nouse back of the school and e converting
. v tacdt o far ert L rade Tans tor relecating n the hills east ot
JUo et rare teos ¢ alized and we hope to be able to move part ot the

St the fall ot 137

Ps LAt W have prove ded tor g posstble five davs of snew, lhe
Wi Td s to the nert' ot the school are 0w covered about one third of the
“d trot the top ac ma, aedd ttose five dave, hut we're hoping we don't,

e taothal! sersan hije gt ended ve plaved only si¢ repelar pames
N oAl ar care - e masders foushed first, oohcaten,  We hope to
C 1 gt cve Maseethy 1 oseasor - e e three 'ew cotrses 1n the schedele
s edr, sieod aear (7 e, A real voks enanar and an Feplish lab course
Coaler tar chase Wfo wart o Rt id a hetrer Farlish baci pround before

ol eae,

bt e nal adrratrat.ve statf ois the same thos vear as last
Yr.o 0 S0, supers teede 0, M, Ctomas, Prinaipal, Mr, Jhompson, Business
Voaver aad vi aulerse o redtor of At letios M, flliott and 1 told
toare the sudance oo st M1 Cehnson is fanctioning at top level
St of madh wheel (bair t e, He o o dorwent additional surserv a month
TS O MOV A v o (rutches In a4 short time he 1s expected to

Y ra T OSE away,
o~ a Ve pestions o'd Dike answered, I von do, 1'd like
Poooedr fro Louon ot et ase twowame on the envelope - address to (nidance
AN A3k 30l (vt exper dtices have wou had (AN vea give g3
Terrer 11'eas P a e oo we nred for this tetter’ L f vou write, we'll try
S A Sabr ¥ g et MG L 00 ave

cave 3 terr tr ot mas!

otdraliv,

«ienn rosnot

vt . Coa » . R N R R [RTFTY

Caowa e trtar

Q (ORN
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orvsei
i Box 2200
American School -u&%i--fﬁ APO New York 09205
m"“ o eoe e Phone 770-129 770-130

Tehran, Iran

Dear

I find 12 hard to realize that wix wecks have gone by
since | lagt wrote to voo We vere onlv mid-way through our
basketball season then and now we've terminated a good year,
We had one of the best clubs we've ever had, [ think that's
only natural though Ihe bigger we yet the better we should

get.

Getting better 1s part of the reason |'m anxious to have
vou return that questionnaite to me. Just as Westinghouse's
businesas {s progress, ours is i1mprovement, If we don't hear

from our customers we may point ourselves in the wrong direc~ion,

Thanks for vour help

Glenn Fosnot

Addren I R I I As N e N O W TR AT New ok 9 e

Mol addr s L A T I AN

l 5 e
ERIC
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Teebetens rebbe

American School Ui .

' rere

Box 2200

AP O New Yorx 09205
Phone 710 129 710130

- PIVRRN P

Tenran irn

———y

* - v

ar
Anvtine of rie vear 1s busv 1 hnow Perhaps the question-

“AiTe T oGent vou A few weeks 'ack hit vou at a bhad time, | don't

S Ippose anvone has ever gotten a 1007 response to a questionnaire

hue o thar's what 1'n shoot iy for To be of value to mv study | necd

“Our response

In vien of *he possibility Lou msplaced the questionnaire

: emlosing another copv  ust in case,

Sincerelv,

(lenn tosnot

Frelagure

O

. . . . A DO ?ox ™A N ko on
AREYT) v = LY izl N
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the final proportion of returns to 80%. Plans were made
to review this phase carefully at a later time in an effort
to increase the percentage of returns in the next study.
Costs

Actual costs for the study were provided for mainly
<hrough the regular school budget., Every effort was made
to keep them within reasonable bounds in order to insure
continuation of the program. 1n the final analysis, the
1973 follow-up study was shown to have cost about $.95
per questionnaire returned. This, of course, did not in-
clude the salaries of the staff who carried out their assign-
ments as part of their regular duties. Major costs were .
for marling the questionnaires and providing postage paid
envelopes for their return. With questionnaires being sent
to various parts of the world, expenditures in this cate-
gory can reach a significant amount, However, regular yearly
studies allow shorter instruments, increase the rate of re-
turns for the first mailing, and subsequently lower annual
costs.

Tabulation and Final Report

Because of the nature of most of the questions, the
responses were mainly written comments of a subjective
nature. Tabulation consisted 'mostly of copying down the
statements under each of the questions, Where more objective
data were sought, such as in questions cight and nine, the

number of people who checked each category were add. 1 and
O !;‘.)
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thea hivided by the total number of respondents in order
to express the tindings on a percentage basis,

Pretimnary conclusions were first drawn by the gui-
dance director and then submitted to members of the faculty
and senior class for acceptance or revision before being
entered into the final report, Following this, meetings
were set for reporting to the Parent-Teacher Association
and the School Board. Discussions and interpretations were
also encouraged at these weetings. Notes taken at all of
these meetings were edited and filed for use by the faculty
and administration both in the management and revision of
programs and services and the early planning phases of the
next study,

Looking back we can say that the general impressions
obtained from the study were as valuable as the factual
information. ‘The morale of most staff members was improved
by the knowledge that, in the minds of former students,
there are some things that the Tehran American School and
the community it serves are doing very well. On the other
hand, weaknesses also became more evident, and from this
information a more profound assessment {s being made of
the current philosophy, aims, and objectives of the school.
Follow-up Jdata were particularly helpful in the identifica-
tion of new courses which might be added to the curriculum
and in the recruitment of new staff, Finally, it became
very apparent that this cooperative effort of students,

El{lC i
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teachers, and administrators to assess the programs and
activities of the Tehran American School resulted in vastly
improved public relations. The communications process is
now considerably better both between students and staff

and between the school and community.

i

ERIC

Aruitoxt provided by Eic:




[
.

4,

O

ERIC

Aruitoxt provided by Eic:

52

APPENDIX
Pages

Composite Flow Chart for Yearly
Follow-up Studies ,.....coivevenincrnrnnrennns 53-56
Postcard Questiomaire ..........coivivinnnnnen. 57-58
Easy Return Questionnaire ................. “ess 59-60
Address Postcard .........occuu...., eeeeeeieeae 61-62
St, Clair Follow-up Que: “ionnaire ,........ vee. 063-66
St, Clair Birthday Card ...........c0o0ovvvuu.... 67-68
Michigan State Department of
Education Questionnaire ..........vovvvvennn... 69-74

PR’




O

ERIC

Aruitoxt provided by Eic:

Composite

Flow Chart For
Follow-up Activities Schedule

Class of _ 1972 & 1973 v
Date to Date of Com- | Person Re- Check when
Stage [Class Activity Start pletion sponsible done
School Year - 1971-72
1 12 Assign Dates and Staff November 15
1971
2 72 Meet Teachers to Obtain Data for Questiounaire November 21
1971
) 72 Meet Admin{istrators to Obtain Data for Ques- December 1
tionnaire 1971
- 72 “Meet Counselors to Obtaim bata for Questionnaire| December 5
1971
3 72 Develop Questionnaire and Covering Letter January 21
1972
b 72 duplicate First Draft of Questionnaire March 7
1972
7 72 Meet Jr. & Sr, Classes: Study Orientation; March 21
Review Letter, Questiounaire 1972
2 72 Try Revise Quest{onnaire on Jrs. & Srs. March 23
* Assign B tdles 1972
9 72 Revise and Duplicate Final Draft of Question= March 24
naire 1972

o7
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Lompostte

Flow Chart For

tollow-up Activities Schedule Class of 1972 & 1973
TR P T Date to Yate of G P K Check wh
| ! ] 0 3 om- erson Kee week when
-q:;_?:t;_;r( l-‘l-z__'::._~r;“‘“"‘—:‘:\(“_vj—{\— N Start pletion sponsible done
|
v 72 i Meet sentors and Review Revisions of Question- May 1
;_'miru wid Get Malling Addresses 1972
f
i school Year - 197273
11 72 Prepare Xmas Letter Novenber 7
. 1972
1 73 Assign vates and Stasf Novembe. 15
. N 1972
12 7: Lp=Date Graduates Mailing Addresses November 18
1972
2 73 Meet [eachers to Obtain Data for Questionnaire Noverber 21
1972
3 73 Meet Adnfnistrators to Obtain Dat:i for Ques- December 1
tionnaire 1972
4 73 Vet Counselors to Obtain Data for Questionnairve] December S
1972
13 ¢ Mafl Xmas Letter December 7
1972
14 72 Up-Date Addresses {rom Xmas Letters January 15
1973

6%

75
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Composite
Flow Chart For

Follow-up Activities Schedule Class of _ 1972 & 1973 v
o - Date to Date of Com- |Person Re- Check when
_’i‘i“'_-fl.‘f_si,a, Activity Start pletion sponsibie done
5 73 Develop Questionnaire and Covering Letter January 21
1973
RS
15 72 Mail Questiounnaires February 1
1973
16 72 fabulate Data and Up-Date Addresses JIrd Time February 15
1973
17 7 Nevelop Follow-tp Letter March 1
1973
[ 73 Juplicate Hirst Draft of Questionnaire March 7
{ 1973
[ S QU
H
1% 72 send Follow Up fetter March 15
1973
7 73 Meet Jr. & Sr, Classes: Study Orientation; March 21
Review Letter, Questionnaire 1973
R 73 Try Revised uestionnaire on Jrs & Srs March 23
1973
9 73 Revise and Juplicate Final braft of Question- March 24
naire 1973
19 72 i Analvze Data and Prepare Rough Draft of Report [ April 1
1973

oY)




O

ERIC

Aruitoxt provided by Eic:

-y —— T -
1

tonmposite

tlow “hart tor
tolloweup Actavities Schedule

Date to

+
Stase i(lm. Ltivity Start
I N L e A =
}
i 7’ Voo vpe ane supticate ciial Oratt o! Report April 15
1973
— mf b e e e il e JUSE —_
1 713 Meet Seadors and Review Revisions of Question- Mav 1
mure ont fat Mol liogy Adidze sses 1972
21 y 72 submit Repoct to Statt and Seck Feactions Mav 7
i 1973
!
22 72 Submft Repotrt to Seniors and Get Keactions Mav 1S
1973
23 72 Surtiarize and Lvaluate Stafr aud Student June 1
Reactions 1973
———— ettt e e o — e

[RY;




Dear )

Your former school is interested in improving its various
programs. You can heip!

Will you please take a minute from your busy schedule to
complete and return the attached self-addressed card?

When you are nesr by drop in for a visit. We would enjoy

seeing you.
Sincerely,

Principal

@)
F
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Name Address

Year Lcft School Graduated: YES or NO (Circle One)

Married Single Maiden Name

Hlave you gone to college? Where?

What 1s your present job?

where?

What improvements would you suggest for your high school:

ERI!
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Nevtineest Hogh Scheet

Jear Graduale,

we ate enterested o0 fedtnong en gouw S0 aboal Hie CE338es gew toek hete and any
Saguv Oons G ALY £ APPTeL O cat Soheed wtogtam, I e pas o we have teeeaed very
ek ereondtoon atem ot Pradied s, W0 @t mopoy goew & take the breed tome to com-
plele tnes st macte nd tetatn <8 oL T4 gou e addotoonal suggestoens o Com-
ments oteon e wed Gy G st wetn o8, e aesdd be gtad oo tece e @ sapplemental
Cetivr, segned o anscaned

Foed amov o confaut o8 J8 e tome 4 Gneve o8 semeliootg o o e be od ass o tance
&,

Sancetelu, Tite Nexdheest H.S, Folbow up Commetive

Prosent duly Come ccoupatecn o Mavwed | Sowgde

Tupe o4 raogtam toe wete on wncde at Nottiseest” Coltegy Bowrd _ Non-Cotdege Beund
U4 S hoah sohoof cdasses witcen gou tovk, wcch cfass was the mest hedpgal’

04 e wegn schol £ cfasses G goa tock, whoon cdays was the feast hedpdull

whaat was the mest erqoeble class actevety yon had?®

Check whioh aveas dew weshed veur teachess had stressed move,
Gelieng adong e th cthens thrcenesong werker aeghts
Yevedopang mu values ard attctudes Consumer ghts and protectoon
Develepeng coutlecus behaveer Insurance
How fo sefve ma problems Svcl serveces

Devedopong $tudy shatds Welgare

Independent studees tegal and gedeccal process _

Povedepond @ hwbbu Dicers tax and taxatoon

Houly waje, ¢vextume

Speakong we th case welh oe v mow pevple
Roadeng wed envwah (o mocl my novds How to aneest mency
W teng woll v oo meet muoneeds Lears, otalment, use of credet

Ercagh math € meel me roelds Bankowg and checl oy

Jot ontervesd and apprectteen BRudge Eentg

Redcadt v vdnets Hous ol

elttom o e cole W fapretorg pessabie caseers

Ferst wed sreees Peamond & cateet Gt bost sudts me

enm U

Hedsth Probroms Contaes Lo prepate me Lot my cecapaloen

Phuye ar aclegsn teest)

O
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Serthu 5t

s U0 Van Horn Road
Jaeraon, Michiian

Sorthwe @ School Dastract

4000 Van Horn Road
Tauk son, Michizan

ERIC
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Student Address
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NORTHWEST HIGH SCHOOL
Dear 1973 Graduate,

" sl spring when you were anonyg the graduation excitement, we indi-
cated to you that we would be contacting you in late November., We
are preparing to send out the follow-up questionnaire to you and want
to be gure that we have your correct address.

[f you have a different address, have a new marcied name, or will have
a ditferent address by the end of January 1974, please complete the
card beluws and return it to us immediately, 1If you have NO address
change, you need to do nothing; you will be receiving the questionnairg
in January,

Sincerely,

Linda Noble, Counselor

My address has changed, or by January, will be changed to:

Name
Maiden Name
Address
(%ip)
Y
O
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Northwest High School
4200 Van Horn Road
Jackson, Michigan 49201

Stamp

Please return to sender if incorrect address,

Stamp

Northwest High School
4200 van Horn Road
Jackson, Michigan 49201

6
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H TATR, MTOHIGAN MUBLEC SCHOES

A FOLLOW-UP STUDY OF FORMER STUDENTS

What vzae did you 'eove St Cluie Mg Schoot?

My Prosent
feome Moy Acddress

A gy optional 109'.,,"0]))
Maet ed
Gty
Weste maiden name hesm cphionall

Cury

Phoe

It no phone write none Dote this 13 filied

wh

1% your peeyent e nployment stotus?

a Employed for woages full 1une
b Smployed for ~ages port tme
« Unemploged ond teeking work

d fr Armed Forces
Housewife

1n school full nme

Give nome ond loconon of shool ndw n

Nome of Shool Locoton

How long after leoving high school did you enter this school?

¥ vou are employed, Qe
a  Nome of employer y

b Bumness or product

¢ Kind of work you do Describes

i Execunve

2 Professionol -
3 Manages ol

4 Skilled lobor

] Clerco!

“ Common 1sbor

T Other

d  Mow leng o prrosd oF nime elopsed betwean the end of your high school educotion
and your fest job?

R 0 10 3 monthy S 4 10 6 months

3 12 10 18 manths 4 Monthy

3 How did you obiuin your fiest position after leoving high school?
o theough fomily or fr.end
b Publie employment ugency

Whers locored?

Q P}

ERIC
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.. ~ ~Peivate employment agency

d . Newspoper odvertisement
e . Through the whool
Whot person in whool? | - ..

4 Found 1 yourself
4 | employed full tme. whot 1 your weekly woge ronge?
o $21.830 4 $431-50 . over $60
b $31.840 d $31.360
5 Ut the |obs you hove held since leoving school
Employer Kind of Work Length of Employment

6 To whot extent 1 your present job like the type of work you thought you would follow wher.
you left high school?

o Didnt hove ony definite ideos obout this work while in high schoo!
b Not reloted ot ol}

3 1s somewhot reloted

d Closely reloted. but not whot 1 expected

e Exoctly the kind of o job 1 thought ! would get

7 Whot is the refonon of your high schoot troining to your present job?

o No re'aton ot oll
b Gove me o general bockground
4 Gave me o specfic preporotion

8 whot high ihool tubjects hove been most helpful 10 you 1n your present job?
9  wWhot high kool subjecit hove been least helpful to you 1n your present job?

10 Whot subjects do you think would hove been helpful 1o you thot were not offered in high
school?

1t How well ore you sonsfied with your present job?
o Very dissorsGed
b Somewhsat dintonsfied

< Indifferent
d Reosonably well sonsfied
. Highly sotsfied *

O
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o Odnt have ary i high schoot
b ir wasnt heipfui ot olf

< Very lintle help

d Some help

e Extremely helpfui

u what edtent has the countsling you receved o school been helpful to you? Counseling
here means heip by teache s 0nd prncpial  auth  educononal  vocotionol, ond
problems

socrof

‘o whot eutent do you feel o high schoui shoutd ottempt to help ws students solve ther

ed scatonol  vocotional and personol problems?

o MNone K] Much
b Yery linve e Very much
. Some

How much help did you receve from your high school teochers m choosmg and planning

tor 90 occupoation?

a None o Much
b Very hitle e Vary much
t Some

What were the outstonding quahties of the teacher you remember as hoving been most

helpful to you while 1n high school?

s Fournesy
o Serim of hymar

Presentaticr or subiecr motier

o Appeor ince

- Pleasng perigee 1y
§ Maite you woar hard
3 Orhes

1 vou gre amplayed i some community away bom St Clor give your reoson for leaving

3 Yo spportun ey » what | ~Onted 10 Jo
hH efr becavse my family moven awoy

¢ D.dr t Lke the community

of Haared 10 1,0 where | now om

- Cther reoson

i oyou ofteeded coilege ofter yruduat 8 feam tugh shool ahuih of your fugh
eaperences do vou ‘eel were most helpful?

“ Lol'eqge preparotery, Qurses

b Eerg Gon actvees pand  othler i3 dramonc, et
¢ Leorning tn qet 0long with others

d {avmeling by f30iry mambers

‘ Prrsono! gssocatans with cenam *sochers

Orher

school
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18 U you otended school after leaving high school, give the following nformonion

Haw tong did you go? _
Monthy

Degree or dipioma seceived - - PR
Give type und nome of swchool

Coltege

Irade School

Bunness School

Adutt Evening School

Correvpondance coure

Employer s traimng pr.grom

Other

Do you think the high school should have provided the kind of further training you hove

17ken unce Inaving school?
Yas No

19 Lt the socal, avic rehgious, and other similar orgonizotion: 1o which you now belong
(indicare any oflices you hold or have heid in these)

20 ULt your present hobt * or hobbies

21 if you ore morried, please answer the following quastons

o At what oge did gou munry?
b Did you marty o former student of this high school?

¢ How moany children do you have

22 11 you have tny other siagestiur s thot would improve our high  schoo! progrom indicate
below or on onothar sheet of paper

)

60
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jyou.r High School Bliaa Matey
e \‘mg's %

5 Y C\heé\xt'fun of ¢ood wishas,
&2 And Abi&(n% (rx:'te.nd.s'h{‘a,'%o ) -
lﬂon g your will mmake hex: heppy.
WX Bnd will thasi 1 Yoy heant anewy,

‘? Ry s:e.epomcl.{mg‘k’o the quesiions

Ontha’s cand she sendsito you. .

ST. CIAIR _SENIOR HIGH SCHOOL

2200 CLINTON AVENUE
ST. CLAIR, MICHIGAN 48079

s Bivthday songdto you,

STAMP
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l} you change yowr addresst

Nome | Addess

STAMP

— STUDENT ADDRESS
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Michigan Dapertment of Educ ation

FOLLOW-UP SURVEY OF (913 GRAOUATES

PLEASE RETURN THE COMPLETEQ FORM T0
Mame of High School Contact Parson

Telephone Ares Code = Locat Mumber

Addass T City State l Zip Code
PURPODSE The puepose of this questionnaire i5 to gain information for planning Yocational programs and curficulum
The information you return will be used for educationat purposes only  Your cooberation 15 greatly
appreciated

Pa r' ‘ o HIGH SCHOOL pATA

OIRECTIONS FOR PART |
[Evuyom thould complete P'ﬂ

MAmE tast [ Fus Medugle tnitial Maiden Nare

SEVE—— V.
CURRENT ] Saat - 4] TTTTTTT T stace
MAILING tr State ] 1o Code

MARITAL STATUS Ses Age a0 o October 1| 1773
o [ Mavea (2 singe T} omae 3 bemae .

! My aeerali Righ schous frade 19100 wverage was
tChack ONE onty:

wfi) a
B
@<

(2] Oorbeiom

1 PToase chack the mair arealsl o he courses yuu completad duing Mgh schoot (Grades 9.t
{Crock ALL that appiyt

3 (7] Busicess

20 (3] Coilege Proparatory

2 (D General

40 {T] “0caIoNal (0.4her vocat.onal Cour .88 h Four Mgk Bchoot Of An Area vorationd! cemtert

70 (7] Other (epacrtys

)} Check the THREE high schooi cowrsas that heited vou most in what rou are now Joing
{Chaci THREE onir)
D) ant-munie
u 5] Businees
3 (1) Engiish (communicativae
193] Languege
1 2] Mathemetics
1 5] Science
w 3] Sociat Studies
1 (3] Vocatronal
1w 3] Other (specetys

4 When you graduated from high schiol did you have a defimite OB in mind that you wanted 15 make your hife s work or etpected
1o hava for & fem yoars'
) Yer 1 yes what was the L.Ua of the 10b*  (specify)

@ w

S I youanswered YIS to Hem 4 do you feel you RGN school cowses 7elated to the job goal?
. FJ Yes
@ we

FRIC

Aruitoxt provided by Eic:
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VE 404%A
(Page 1}

Part 2 , ENPLOYMENT

OIRECTIONS FOR PART 2

) you are workine at 3 pa d job now (other than military) of 1f you have besi .orking 1t & Juw 1n the tast month.
compiete PART )

It you are not working (other than military) a1 2 pard Job go duectly to PART 3

NOTE U you are working at more than ONE job answer the ouestions on the job which 3 MOST importan’ to you

! Nare and address of fitm emploring you .
Name of Firm 1“&«-

[Cﬂy ,Snl' - ] Tip Code

7 Tene of Grasant 106 or 1ob hetd 10 the 1ast munth

) Do you o1 that your Drasent job or the job you heid in the iast month re $ 10 Your 10b goal cdantifi8d o0 jtem 4 Pars 12

ann
(7} ro

4 Who  usted you  gatting the 1ob listad in Item 27
(Chucn ALL that anpiy)

+ G $chooi counsetor

- @

a m S pluynar L agency

1 7] Peblic empiorment agancy

o (i) Relative

v i) 1 oot placement offics

[ m Teachey

w (1) wxad

s (1] Ovher (spacfy)

S How many WEEKS wera you unemployed prior +0 heginning the Job listed 1n jtem 27
(Check ONE onir)
[T D ) startad Uve job preor to graduation
() 1-2 waehs
) -4 weeus
) 5 mosks or more

& Whatis the Svecdge number v? howrs that You work par week”
{Cracu ONE oniy)
st (3] 10 hours or more
20-29 hows o,
731 10 19 howrs

.
[o AL

7 wWhal 1 your average weskly Day befors deduciinns’
{Chacu ONE ~' 1)
v 3 3140 of more
) si20-s1e
) »100-s1re
(&) ss0.390
{5) ss0-s579
{8) Loss than 300

O

ERIC

PAFullToxt Provided by ERIC
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8 Which OME of the failowing best desis bas how wall Jour hiBh 8ChoOI Luw 884 have helPed you 1n the job Listed n ltem 2’
‘Check OME only}
‘e E] t find that rost 9f my high school Cowrses have No1ped in the work | am naw doing
E] £ find that about | 2 of my Righ sChoal COWsas hove helped in the work | am now doing
El 1 find thet about | 4 0f My Mah 8chool oW ses hove he!Ped in the work | am now d0ing
(2 1 find thet 1ess then | 4 of m; Nigh sChoul cowrses have he10ed in the work | am now doing

*  Now many miies is your j0b [0Cs 20 from whers you lived at the time you gradua ed from high school?
(Cherk ONE oniy?
o ] 015 mites
7] 1430 mues
@ - mn
) «-15 mises
) more tran 7% mues

10 How many Mmiles ¢u you nOw 1176 frOm your [Ob focation’
{Check OME oniy}
s [ owts mies
@ 18-30 mite
@ 31-45 mues
@) 4075 mitas
[8) tore than 75 mites

P a rt 3 o POST HIGH SCHOOL EQUCATION

QIRECTIONS FOR PART 3

you are now attending a school or envolled in & training or apptentice program PLEASE COMPLETE PART 3
i you are NOT at'ending 3 school or enolled in 2 training or apprentice program PLEA!

1 Mame and tocation of 3choot training of appramtice program yow are presently emolied in

lnw of Schoot Training or Abrentice Peogram City State

1 What type of school, Uaining of apprentice Program ate you ettending’®
(Chack OME only)
. m 1 yaar community of punior college

E 4 yoar college of university
) Susiness schoot
(O veade schoo!
) Correspondence schoot
[ other (soecity

(Chock OME enly)
s [ Fullume
E 142 Time
m Lats thani 2 time but more then 174 time
) 174 Time or 100

4 Mow teng will 1t take 1o finish the Srogram you ate evolied in”
(Chack OME oniy)
.. E] Leds than § yeir
@ ~lrews
G) 2 yeaes
E 4 yoars o¢ more

3 Which of the foliowing Dedt dascribas how much time you are & student®
|
\
\
|

.t )
O

ERIC

Aruitoxt provided by Eic:
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5 Who assisted you most in 8nvalleng 1n the school aining o SpDrentIce Program 1sted on Item 12
(Check ALL that appiy)

. m $choot counselor

o B} Friend

@ -

o3 m > ofpr =« ipal

oo ] Tescher

o 5} sraining o appremice program recruiter

ss [ other (apacity)

& Do you fee) that your Porticipation 1n this school, tr=?
¢ 3] ves
G w

NING of 20pientice program relates 10 your present job goal?

T 16 vour present echool raiming or SPPFENtICe Program two years of 1ess (1 € will it prePare you for & specific vocational of technical job
upon completion)?
L m Yeso

Gl we

8 Which ONE of the following bast describas how well your high gchool courses
(Check ONZ only)
¢ [} 1 1ind that most of my high school courses have helped in the program that | am (n now
£ 1 1ind that abot 142 of my high schooi courses have helped in the program that | am in now
(3 1 1nd that about 1 4 of my 12k school courses have heiped in the progsam that ! am 10 now
{_.‘J V find that LESS than | 4 of my high schuol courses have helped o the program that | am +n now

have helped you in the school, traning or apprentice program?

Part 4. wuranyservice

OIRECTIONS FOR PART 4

1f yau are now or will n the military service prior to January I, 1974, please COMPLETE PART 4.
If you are not and will not be in the military service prior to Janary | 1974. PLEASE GO DIRECTLY TO PART 5

+ What branch of the military service are you n of will be on prior 1o January |, 1974
(Check ONE only)

vy m A Force
m Army
E] Marine Corps
m Navy

B3 ocher tspecityy

2 How many years w.ll you ba in the service®
{Check € € oniy)
2 ] 2reans
(E) 3 rexs
] 4 rews
[ 8 rems

B more than & rears

3 Are vou at this teme attending s chool (college Tevel or treining program?
(Check ONE only)

T Yes
G wo
(1) Mot presently but w.il attend prior to completion of mititary service

4 you checked “YES' 1o item 3 wiil the schoo! traiting of apprentice program prepare you for an occupation when YU leave the
seevice?

3 (1) Yes (specify the occupation

] %

ERIC

Aruitoxt provided by Eic:
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Part 5. uneseroveo

BRECTIONS FOR PART §
you are now ployed. PLEASE COMPLETE PART 5. THEN LIST YOUR COMMENTS IN PART &
Emym should complete PART &

1 Which of the following best describes your present ;o status’
{Chach ONE only)
74 [5] 1 am net emoloyed 1 am looking for & job
(D 1 am vk smpleyed | am not locking for & job
() 1 am & studert a8 my primary activity
B | am & homemaker 80 my Orimery activity
E’ 1| am temperarily not sesking smployment, but | €1PCt to 500k employment in the ftwre
() othar (epecstn)

1 ¥ you we leching for a job how many places have you aPPlLied for emplosment?
(Chack ONE only)

e [1] 02
@ 3-s
@) &1

[5) Mare than 7 piaces

3. How lerg have you been ynempleyed’
(Check ONE enly)
7o (1] Loes than | menth
(@) 1-4 merahe
[ 3-4 memhe
3] Mors than 4 months

O

ERIC

Aruitoxt provided by Eic:
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Part 6. comerts

OIRECYIONS FOR PART &
Nk you for your cooperation in complet ig this questionnaire If you would Itke write any
comments you have in the space below

SCHOOL USE ONLY

1 O£ Code
2 a

1 Program
23] Praparatory
(@ Cosperative

) Workratated to Uaining
um Yeos
@ wo

4 Post secendary training selatad to lraining
([T ves
@ we

$  Vocationsi Education graduate

1[G Yes
@ ws

4 Atlended 40 area vOCAONA cEnter
02 Yes
@ we

1 Paticipatad n the PART G Cootarat va dus ng Nigh yehoot wogfam
A m Yeos
@ w

ERIC

Aruitoxt provided by Eic:
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Fotlow-up Activities Schedule

Date to Date of Com- | Person Re- Check when
Activity Start pletion sponsible done

ERIC
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